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Ⅰ　Introduction
1　The Globalization of English
　The globalization of English and/or the role of 
English in globalization have spread English be-
yond its traditional borders, and changed the socio-
linguistic landscape of the world. Learners in places 
where English was traditionally taught for limited 
purposes as a foreign language now require Eng-
lish to successfully negotiate a wider range of pub-
lic spheres such as education, employment, busi-
ness, and politics. Thus, people from all corners of 
the globe are using a variety of Englishes to com-
municate with each other across borders. As such, 
the notion of ‘World Englishes (WE)’ or ‘English as 
a lingua franca (ELF)’ is redefining geo-linguistic 
borders and the ownership of English, as well as 
learner attitudes and identity in English (cf. Jenkins, 
2007, 2009; Widdowson, 1994).
　In such contexts, the traditional distinction in 
English learning motivation between ‘integrative 
and instrumental’ is also no longer relevant (cf. 
Gardner, 1985). As the need for cross-border/inter-
cultural communication grows under the influence 
of multinational business corporations and with 
technological advances, the way people communi-
cate has changed significantly on a global scale. 
Since the need for English has intensified in global 
communication, learner motivation has become 
multi-faceted according to ‘contexts’, where learn-
ers are situated. As will be shown, learner attitude, 
identity and motivation to acquire English fluctuate 
and transform in accordance with complex contex-
tual variations. In this way, motivation cannot be la-
beled or statically classified according to precon-
ceived categories and concepts, as it embodies 
“social, affective and cognitive factors manifested in 
desire, attitudes, expectations, interests, needs, val-
ues, pleasure and efforts” (Murray et al., 2011, p. 63). 
More simply, as the value of English changes in dis-
cursive contexts: to meet personal needs, to gain 
employment opportunities, or to fit into a certain 
socio-cultural milieu, English learning motivation 
also changes in orientation; it becomes increasingly 
complex and diverse, dependent on the micro/mac-
ro ‘discourse community’ (cf. Nunn, 2005, 2007).
2　Context and Student Motivation
　Since Hymes’ recognition of the importance of a 
socio-cultural ‘context’ for language use, there has 
been much research carried out on governmental 
policies, which has redirected and reframed Eng-
lish education for ‘communicative competency’ (cf. 
Canale and Swain, 1980; Howatt and Widdowson, 2004; 
Hymes 1972, 1986). Within this research on commu-
nicative competency, two different viewpoints have 
emerged in regard to understanding English educa-
tion. First is the recognition that teaching English is 
inherently ‘intercultural learning’ as language use is 
always anchored in cultural context (cf. Yashima, 
2009; Yashima et al., 2004). This position advocates 
that English language develops differently depend-
ing on cultural contexts since English embodies the 
unique cultural context of distinct patterns of inter-
action. Such intercultural aspects in English learn-
ing also contribute to nurturing student motivation 
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to learn English, or a ‘willingness to communicate 
(WTC)’ with cultural others (Yashima, 2002). Sec-
ond is the more reflexive point of view that English 
education itself is also a specific socio-cultural con-
text of language use (cf. Kramsch, 1993; Risager, 
2006). For instance, students’ motivations exist as a 
‘complexity’ reflecting specific socio-cultural cir-
cumstances and variables, which emerge and trans-
form through the process of communication. This 
perspective recognizes the importance of critically 
analyzing English learning itself as a specific mi-
cro/macro socio-cultural and linguistic context.
3　Objective and Outline
　Building on these issues, this paper examines 
students’ learning attitudes and motivation in Eng-
lish as a global language, revealing that they are 
situated and contextualized within a micro/macro 
level framework. Accordingly, this research analyz-
es the experiences of global business students at 
Rikkyo University in order to develop a deeper un-
derstanding of students’ English motivation; partic-
ularly, their current learning motives, individual 
perceptions, and future expectations. First, the pa-
per reviews theoretical perspectives on the relation-
ship between motivation and identity for English 
learning, focusing on Gardner and Dörnyei’s dis-
cussion (cf. Gardner, 1985; Dörnyei, 2005). Further-
more, it examines Deci and Ryan’s self-determina-
tion theory (SDT) in relation to socio-contextual 
factors (cf. Deci and Ryan, 2002). Second, the paper 
investigates the transition in English learning and 
current governmental policy on English education 
in Japan. Third, it reveals the complexities of L2 
(second language) acquisition and student identity 
in relation to motivation, looking at the ideal L2 self, 
the ought-to L2, and the L2 learning experience, as 
related to the dichotomy of the native English 
speaker (NES) and the non-native English speaker 
(NNES) norm. In doing so, the paper investigates 
first year tertiary-level students’ perceptions on the 
perceived need for English in Japan.
　This research was conducted through the exami-
nation of writing samples from the work of 108 first 
year Japanese students from the Department of 
Global Business, Rikkyo University, Japan, in 2013. 
The students ranged from general to advanced lev-
el of English proficiency, with an average TOEIC 
score of between 450 and 850. The research utilized 
student academic writing and responses in reading 
worksheets on the topic of English language learn-
ing. Accordingly, the paper analyzes three aspects 
of English education in Japan: micro individual 
learning, macro governmental policy, and theoreti-
cal viewpoints. Based on this analysis, the paper 
concludes the importance of recognizing the com-
plexity of student motivation in each specific learn-
ing environment and how it is related to govern-
ment policy on education and English as a global 
language (EGL); as well as the changing role of 
English as a foreign language (EFL) for global com-
munication, and its use as a lingua franca.
Ⅱ　Theoretical Perspectives
1　Integrative and Instrumental Motivation
　Traditionally motivation theorists, notably Gard-
ner, segregated motivation as either integrative or 
instrumental (Gardner, 1985). According to Gardner 
(1985), integrative motivation derives from person-
al desire such as to learn a language to communi-
cate with NESs, while instrumental motivation 
originates from external influences relating to fu-
ture goals and hopes; for instance, to obtain a com-
parative advantage in the job market. However, as 
will be shown later, the ‘ownership of English’ has 
become increasingly ambiguous as the number of 
ELF users utilizing English for both international 
and intranational communication increases. Thus, 
Gardner’s original conceptualization of motivation 
as either integrative or instrumental warrants re-
consideration. Also, in light of Dörnyei’s re-concep-
tion of integrative motivation, which explains learn-
er motivation as multi-faceted, it is crucial to 
reevaluate the influences of motivation from a 
broader perspective (Dörnyei, 2005). It is undeni-
able that English learners are no longer learning 
English for the sole purpose of interacting with 
NESs. Higgins (2000, 2005) also concurs that ‘inte-
grativeness’ as identifying with NESs should be re-
conceptualized to reduce the discrepancy between 
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the actual self [learner competency] and ideal self 
[ideal learner competency] (Higgins, 2000, 2005). In 
Japan, under the EFL teaching model, the target 
community of English speakers has long been and 
continues to be for the most part NESs. However, 
as English is now increasingly viewed as a key com-
ponent of education globally (Graddol, 2006) and 
with the conception of ‘English as an international 
language (EIL)’ (Smith, 1976; McKay, 2002) or ‘Eng-
lish as a global language (EGL)’ (Crystal, 2003), in-
tegrativeness as advocating individuals to identify 
with a particular NES community does not pertain 
to a global society of English users. This is further 
exemplified when looking at statistics on the num-
ber of NNESs, which illustrates the global spread of 
English.
　As mentioned, the relevance of the NES is dimin-
ishing while the number of NNESs is increasing (cf. 
Crystal 2003, 2008; Graddol, 1999; Jenkins, 2009). 
Since 1997, the number of ESL speakers has almost 
doubled from 235 to over 430 million (Jenkins, 
2009). On the other hand, it is estimated that 750 
million people speak EFL, double the number of 
NESs (Crystal, 2003, pp. 67-68). According to Crystal 
(2008), it is estimated that “for every one native 
speaker, there are now three or four non-native 
speakers” (Crystal, 2008, p. 8). Subsequently, learn-
ers can no longer identify a specific culture or NES 
group with acquiring English; rather English is a 
means for accessing a global community of speak-
ers or for gaining ‘international posture’ (Yashima et 
al., 2004), which is the desire to belong to a global 
society of English speakers. In this way, the use of 
EGL or ELF should grant a global ownership over 
English, in effect moving away from the NES cul-
ture and the traditional idea of integrativeness as a 
motivating factor. Therefore, English language ac-
quisition should also be examined in terms of 
‘learner identity’ (cf. Widdowson, 1994; Lamb, 2004; 
Dörnyei, 2005), how learners fit within the context 
of EGL or ELF, rather than aligning with a particu-
lar NES model relating to integrativeness.
2　The L2 Self-System
　Dörnyei (2005) attempts to address the issue of 
learner identity in motivation based on his ‘L2 [sec-
ond language] self-system’, which embraces the 
Gardnerian notion of integrativeness (Gardner, 
1985, 2001), pulling together research in support of 
a NES ideal (Widdowson, 1994), as well as learner 
identity (Widdowson, 1994; Lamb, 2004; Dörnyei, 
2005). The ‘L2 self-system’ consists of: the ‘ideal L2 
self’ representing future learner hopes or idealized 
competency, while the ‘ought-to L2 self’ is said to 
internalize extrinsic/external pressure; how a per-
son’s L2 should be as judged by ‘others’, with the 
‘L2 learning experience’ connecting past learner 
experiences to reaffirm future learning goals. 
Dörnyei’s (2005) notion of ‘identity’ as a part of the 
‘ideal L2 self’ indicates motivation exists as a pro-
cess between identity and experience, according to 
his reconceptualization of English learning motiva-
tion due to the globalization of English. Conse-
quently, this negotiation process between identity 
and experience orients motivation towards a par-
ticular task and regulates future learning opportuni-
ties, influencing such dynamics as effort or self-de-
termination.
3　Self-Determination Theory （SDT）
　Deci and Ryan’s ‘SDT’ examines intrinsic and ex-
trinsic values in motivation based on interconnec-
tions between the self and social-contextual factors 
(Ryan and Deci, 2000; Deci and Ryan, 2002). More 
simply, they investigate how social and cultural fac-
tors facilitate or undermine a person’s sense of de-
termination in relation to their cognitive and social 
development. While they argue that self-determina-
tion is innately ingrained; to sustain or nurture mo-
tivation, they also maintain it is necessary to posses 
‘supportive conditions’ to enhance self-determina-
tion (Ryan and Deci, 2000, p. 70). These ‘supportive 
conditions’ include psychological needs such as au-
tonomy, competence and relatedness, which act as 
informants to the self and regulate behavior and at-
titude, determining input or effort in a task (Deci 
and Ryan, 2002, p. 12). Based on the extent to which 
psychological needs are supported within the social 
context, performance and persistence in a given 
task can be increased.
　Intrinsic motivation is related to self-satisfaction 
or personal fulfillment as well as the enjoyment of a 
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task, and can be further enhanced by the feeling of 
accomplishment and improved competence. In con-
trast, extrinsic motivation is similar to instrumental 
motivation and is influenced by external pressures 
such as the opinion of others, the promise of a re-
ward, a positive evaluation, or grades indicating 
success. These external pressures regulate behav-
ior and values and determine the extent to which 
extrinsic motivation is integrated as a part of the 
self. Extrinsic motivation “can range from amotiva-
tion or unwillingness, to passive compliance, to ac-
tive personal commitment” (Ryan and Deci, 2000, p. 
71). Thus, the more integrated and internalized an 
extrinsic value becomes as an ‘active’ part of the 
‘self,’ the more motivated or more self-determined a 
person will become. Therefore, while extrinsic mo-
tivation may originate from social pressure, or be 
the outcome of a particular instrumental goal or ob-
jective, it can also be transformed and regulated ac-
cording to socio-environmental conditions that 
shape a person’s perceived value. This inherently 
affects motivation and self-determination. While, 
Deci and Ryan adopt a more psychological ap-
proach to determining motivation based on how in-
ternalized a value is within the ‘self’ (psyche), 
Dörnyei examines the idea of identity and experi-
ence as influencing motivation based on socio-cul-
tural experiences in relation to the self. These in-
sights clearly recognize the significance of 
understanding students’ learning motivation in rela-
tion to macro socio-cultural contexts.
Ⅲ　The Japanese Context
1　Government Policy （MEXT）
　To better understand the Japanese English edu-
cation context, the following section will take a look 
at recent political changes in Japan in terms of lan-
guage education policy. In 2011, the Ministry of 
Education, Culture, Sports, Science and Technolo-
gy (MEXT) recognized the importance of a ‘global 
perspective’ to enhance learners motivation for 
learning English, in a proposal commissioned to de-
velop English proficiency and international commu-
nication. It identified a need to increase student 
awareness of the necessity of English in a global 
society. Accordingly, under ‘proposal 2’ MEXT sug-
gests that by providing learners with opportunities 
to visualize how people actually use English, it is 
possible to increase motivation in English learning 
(MEXT, 2011, p. 7). This initiated the establishment 
of the ‘Five Proposals’ by MEXT in 2011, to develop 
English proficiency. Since this period, Japanese 
English education has been undergoing policy re-
form, with the aim to place greater emphasis on a 
communicative language-teaching approach (cf. 
Canale and Swain, 1980; Littlewood, 1981; Richards and 
Rogers, 2001; Richards, 2006).
　In 2011, fifth and sixth graders in elementary 
schools nationwide began taking English communi-
cation lessons once a week (Yoshida, 2013). Thereaf-
ter, in April 2013, Japanese senior high school 
teachers began carrying out English lessons only 
in English (MEXT, 2012a). By 2020, MEXT also 
plans to officially integrate English teaching into its 
elementary school curriculum and test English in-
struction for fifth and sixth graders, as well as intro-
duce English communication classes to third and 
fourth grade elementary students (The Japan News, 
2013). The introduction of formal English education 
from an increasingly younger age is changing the 
notion of EFL in Japan and this will soon necessitate 
a revaluation of secondary and tertiary education 
teaching practices, as well as a review of the en-
trance examination as learners arrive in classrooms 
with increased levels of English competency. In 
terms of tertiary education, there is also discussion 
for the possibility of introducing a standardized 
test, the Test of English as a Foreign Language 
(TOEFL), for university entrants, as “English en-
trance exams in universities do not always aim at 
English skills required by the global community” 
(MEXT, 2011, p. 12). Furthermore, by 2020, the Japa-
nese government hopes to attract over 300,000 in-
ternational students and offer more English medi-
um university courses (MEXT, 2012b, p. 17).
　This illustrates how ‘the social and political can 
never be separated’ (Pennycook, 1994), as the ef-
fects of policy have a direct impact on society. They 
innately exist side by side, creating a discursive 
context, which also manages learner identity and 
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individual motivation. This positioning of a lan-
guage or its perceived importance naturally pro-
duces a ‘power discourse’ (Fairclough, 2001), which 
manipulates learner ideals, allowing socio-contextu-
al and political factors to influence and change indi-
vidual motivation and self-determination. In this 
way, “ideas about language always reflect the ideas 
we have about ourselves as social beings” 
(Seargeant, 2009, p. 1). Specifically, how ‘we’ idealize 
ourselves within specific socio-cultural contexts.
2　Business and Economy
　The changing global economy is requiring indi-
viduals to gain English competency and in a busi-
ness context companies are requiring graduates to 
prove their English proficiency. As such, more com-
panies are using the Test of English for Internation-
al Communication (TOEIC) to gauge English profi-
ciency levels for promotion or work assignments in 
international departments. In fact, more than 63.2% 
of companies use TOEIC in this way in Japan (IiBC, 
2013, p. 8). According to IiBC (2013), the current 
status on the use of English in the 3,254 Japanese 
listed companies shows that 75% of companies use 
English for ‘some kind’ of internal purpose, such as 
email writing or teleconferencing, while a further 
68.6% of companies require those working in inter-
national divisions to score higher than 700 on the 
TOEIC test to maintain their position (IiBC, 2013, 
pp. 5-7). For most university graduates, as well as 
company employees, English is a skill that is tested 
and one that may determine future employment op-
portunities.
　Furthermore, from a regional Asian perspective, 
English language competency is progressively be-
coming an assumed skill in Asia, with trading blocs, 
such as the Association of Southeast Asian Nations 
(ASEAN), adopting English as a lingua franca lan-
guage for communication between member states 
(Kirkpatrick, 2008). In Japan, as international busi-
nesses continue to multiply, and as more Japanese 
companies expand overseas, the demand for Eng-
lish proficiency is also increasing. According to a 
report published by the Japan External Trade Orga-
nization (JETRO), Japan’s outward foreign direct 
investment (FDI) has been increasing over the past 
two years, while research also shows that “more 
than 60% of SMEs [small-medium enterprise’s] that 
are interested in expanding business globally have 
the intention of expanding overseas business” (JET-
RO, 2013, p. 10). The globalization of trade and econ-
omies requires global communication, creating a 
“demand for our future leaders to have a good com-
mand of English” (MEXT, 2012a). Furthermore, as 
the number of non-Japanese residents continues to 
increase in Japan, and as the tourism industry ex-
pands, the use of English will become more preva-
lent. In 2013, the number of foreign visitors to Japan 
exceeded ten million, and in June 2013, the govern-
ment further set a goal of attracting thirty million 
foreign visitors to Japan by 2030 as a part of its eco-
nomic growth strategy (Kimura, 2013).
　In the above-mentioned instances, English is, and 
will continue to be, the lingua franca for cross-cul-
tural communication and exemplifies an instrumen-
tal value for learning English. Japan is clearly plac-
ing a greater emphasis on English education, and 
requiring more people to use English for business 
or economic purposes. Subsequently, as the role of 
English changes, and more interaction occurs in 
English across cross-cultural boarders, a ‘new Eng-
lish discourse community’ will emerge, producing 
new norms, ideals as well as challenges. As a result, 
the NES model for English learning will play a less 
significant role.
3　The Promotion of Global Human Resource 
（GHR） Development
　In such a politico-economic context, Japan now 
faces one challenge; to increase the number of glob-
ally competitive young people to meet its demand 
for global human resource (GHR) talent. Recent 
research suggests that a number of young people 
have an ‘inward tendency’; a lack of confidence or 
are reluctant to be active or competitive in a global 
market (The Japan Times, 2013a). As a result, MEXT 
is providing funding to a number of institutions, 
namely universities, “to foster human resources 
who can positively meet the challenges and suc-
ceed in the global field, as the basis for improving 
Japan’s global competitiveness and enhancing the 
ties between nations” (MEXT, 2012c). While this 
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type of program may allude towards increasing mo-
tivation amongst young people, it is necessary to 
consider specific factors, such as a more competi-
tive job market and Japan’s job-hunting practices, 
which may discourage students from taking risks. 
In Japan, there is a ‘declining long term employ-
ment’ trend (cf. Kawaguchi and Ueno, 2013) and it 
was also reported in a preliminary report by MEXT 
that in March 2014, one in five university graduates 
(20.7% of university graduates) will be without a se-
cure job; will either have a part-time position or a 
fixed contract with an expiration term (The Japan 
Times, 2013b).
　These statistics coupled with Japan’s job-hunting 
practices, means a number of students become pre-
occupied with securing future employment; apply-
ing for jobs or participating in internships from the 
third year of undergraduate study. This can poten-
tially have adverse effects on a students’ motivation 
towards academic learning, as students’ grades 
have little impact on future employment opportuni-
ties. This is due to the importance of the university 
entrance examination, with potential employees be-
ing more interested in the name of the university 
the student will graduate from than the student’s 
actual performance. Thus, when contemplating 
learning motivation amongst students it is also nec-
essary to consider external pressures outside the 
education system, which also navigates student-
learning aptitude. As noted by Deci and Ryan 
(2002), should a student not perceive any value in 
learning English, it is possible that they will pro-
duce ‘amotivating’ tendencies or find little intrinsic 
or extrinsic value in pursuing English learning for 
their future.
Ⅳ　Analysis on Student Motivation in a 
Japanese University
1　Data Analysis
　The following section examines student writing 
in relation to the topic of English language learning. 
It provides an analysis of student motivation for 
learning English based on comments written in stu-
dent academic writing: reading worksheets and 
paragraph writing on the topic of English education 
in a global context. In reading worksheets students 
were asked to write responses to pre-reading ques-
tions on the topic of Global Englishes: ‘the impor-
tance of learning English for Japanese learners’, of 
which students were asked to provide a reply of two 
to three sentences. In addition, students were also 
required to submit a paragraph of writing focused 
on the ‘future of English as a global language’. Next, 
student replies in reading worksheets and their 
paragraph writing were analyzed by first classifying 
student comments under instrumental and integra-
tive tendencies. Following this, five main themes 
were identified from student responses based on 
their comments and recorded under each orienta-
tion (theme). Student orientations encompassed a 
need for success in business, the desire for interna-
tional posture, pressure to secure employment, the 
hope for success in examinations, and an aspiration 
to gain NES proficiency.
2　Business Orientation
　Most students in their writing display what Yas-
hima (2009) characterizes as ‘international posture’, 
displaying a positive interest in international issues, 
and a desire to integrate with a global community or 
to have a bicultural identity, showing an ostensible 
need for future global English communication. As 
will be discussed, a number of students show an 
awareness of Japan’s international position, specifi-
cally the need for Japanese companies to participate 
more in international business to remain globally 
competitive. One student asserts,
“Japan is geographically isolated. It cannot sur-
vive by itself. A global lingua franca can help 
worldwide trade, which is necessary for each 
country to maintain a standard living smooth-
ly.”
　Another argues,
“If Japanese people cannot command English 
well from now on, the Japanese economy are 
left from world economy. In the past, Japanese 
technology was better than other country. 
Now, it has no advantage in technology indus-
try. It needs to appeal its superiority in market 
using English.”
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　Here, it is clear that the students’ perceptions re-
flect the belief that “with the Japanese population 
declining and a troubled economy, Japanese compa-
nies need to expand overseas and develop interna-
tional partnerships to survive” (EF English Proficien-
cy Index, 2013, p. 16). Accordingly, students’ 
awareness of their potential ‘international posture’ 
within society can instrumentally motivate learning 
for future success, as individuals ‘ideal L2’ connects 
to effort and persistence in a given activity, relating 
to attainment value (cf. Ryan and Deci, 2000; Deci and 
Ryan, 2002).
3　International Posture
　49% of student reading worksheet comments ac-
knowledged the global spread of English, or a de-
sire to integrate with a global society, using English 
for cross-cultural communication or as a means to 
access a variety of information. For instance,
“English is necessary to effectively communi-
cate in international contexts and understand 
information from others. Also, to unite or tell 
ourselves messages to the world.”
　While another student states,
“With a high level of English proficiency, an 
understanding of communication strategies, 
and knowledge of the world, Japanese can play 
an active role as globalized people in a global-
ized world. It is important to focus on express-
ing one’s idea rather than speaking as native 
speakers do.”
　These comments demonstrate that students may 
not consider English as belonging to the NES, with 
one student acknowledging that it is not necessary 
to perceive the ‘ought-to L2’ as NES property. As 
Murray et al. (2011) argue, the idea of motivation as 
embodied in socio-cognitive factors and expressed 
through attitudes, ideas and values, connects more 
towards students’ conceptions of English learning 
and its use as a ‘global lingua franca’, than the idea 
of integrativeness, shaping learner motivation. 
These comments also reveal how the use of English 
has changed through globalization ‘to communicate 
in international contexts’, ‘to exchange information’ 
or ‘to express ideas’. In this way, students may per-
ceive English more as a lingua franca or as a com-
munication tool.
4　Pressures for Seeking Employment
　43% of student responses in reading worksheets 
showed a perceived need for English in the busi-
ness world, specifically to gain future employment 
opportunities. Students’ comments include:
“Now many companies are changing global, so 
if you want to get a good job, you would study 
English. More companies check English 
skills.”
　Another student insists,
“It is useful for job hunting, international work-
ing and travel. Nowadays, there is also a whole 
bunch of people from other countries working 
in companies in Japan. It is necessary to prove 
English skills.”
　These responses depict an instrumental and ex-
trinsic motive for studying to gain a more immedi-
ate learning objective, such as success in employ-
ment. They also show an awareness of ‘proving’ 
their English skills in a competitive job market, 
which illustrates how aware students in Japan are of 
the importance of ‘showing’ their English compe-
tency. This may further relate to Japan’s culture of 
testing with the increasing use of tests such as the 
TOEIC, to measure English proficiency levels for 
promotion or to secure employment. However, 
learners also express the need for maintaining com-
munication skills, illustrating the necessity of ‘inter-
national working/travel English’ and a ‘changing 
global economy’, which may indicate an intrinsic 
interest in the study of English, too.
5　The Entrance Examination
　While most students displayed a positive disposi-
tion towards the study of English in their writing, 
8% of the students showed views pertaining to Eng-
lish being a compulsory subject; a subject only 
studied for examinations to enter reputable high 
schools and universities. One student explains,
“We need English skill to a certain degree for 
entrance examination. If we don’t need English 
skill for entrance exam, I think less people 
study English compared with now.”
　Another points out that,
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“At present, Japanese high school students 
learn English focusing on reading skills to pass 
a university entrance examination, so there are 
few opportunities to learn writing, listening 
and speaking skills. Learning English for ex-
amination does not help practical English and 
global communication.”
　Such an orientation suggests instrumental moti-
vation to pass examinations, while extrinsic pres-
sure preoccupies learning, rather than intrinsic ful-
fillment. As noted earlier, the importance of the 
entrance examination over actual student perfor-
mance results in English being viewed as a tested 
subject with ‘short-term’ value, which does not sup-
port the idea of communicative competency as set 
out by MEXT. Consequently, as Keller (1983) points 
out, should factors that attribute towards learner 
motivation, such as interest, relevance, expectancy 
and outcomes, not be present, learners may not per-
ceive a future use for English. Similarly, it is diffi-
cult to uphold long-term motivation. This further 
connects to English still being viewed as a foreign 
language by a continuing number of people in Ja-
pan, who may not perceive a use for English beyond 
examinations.
6　The NES/NNES Dichotomy
　The NES model continues to be upheld within 
the English language teaching (ELT) industry in 
Japan, such as in junior high schools or private 
cram schools. Notably, some learners continue to 
view the NES as the ‘ideal L2’, aiming to attain NES 
like proficiency. As shown from this comment, 
some students continue to seek NES ‘perfection’:
“Japanese people should start learn English 
when in elementary school age or younger, be-
cause it is easier for them to master perfect 
English.”
　Such learners may not be able to perceive their 
own ‘actual L2’ identity in English. In such a way, it 
is necessary to be aware of the ‘ought-to L2’, which 
produces external pressure. Pennycook (1998) re-
fers to as this as the ‘dichotomous pair’, the exis-
tence of the NES versus the NNES. While the ma-
jority of students perceive English as a global 
language/tool, there still exists the idea of a ‘per-
fect’ English under the pressure of an ‘ought-to L2’, 




　In Japan with much emphasis being placed on 
succeeding in entrance examinations or in passing 
tests such as the TOEIC, as well as MEXT placing 
importance on communicative competency, learner 
motivation cannot be understood according to one 
specific formula. As Yashima (2009) notes, “dual 
goals of learning English [are] prevalent among 
Japanese EFL learners” (Yashima, 2009, p. 146). 
While learners may be instrumentally motivated to 
pass a test or posses a specific learning objective, 
they may also display an intrinsic value in learning 
to ensure long-term goals or to use English as a 
part of a global society. All student comments in this 
paper come from Japanese students in an under-
graduate business major course between the age of 
18 and 19 years old. While this group of students 
belongs to the same peer group and presumably 
share similar experiences, their perception of Eng-
lish and their English learning motivation differ ac-
cording to each individual context. The English 
language exists within a unique socio-cultural envi-
ronment and within this environment motives for 
English use are concurrently re-conceptualized. 
While this fluidity may not help to concretely locate 
motivation in English, this diversity has the possi-
bility to benefit learners as it provides them with 
greater opportunities for language motivation to 
flourish; it also enables learners to approach learn-
ing from a variety of perspectives.
　In this research, students generally exhibited an 
interest in being a part of a global society, to use 
English within a global context. Thus, Dörnyei’s 
(2005) ‘ideal L2’ and the ‘L2 learning experience’ 
better supports Japanese learners as it allows them 
to reexamine learning objectives and to renegotiate 
future learning goals. It also allows learners to ac-
knowledge their ‘actual L2’ in relation to their ‘ideal 
L2’, essentially providing learners with a wider per-
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spective without limiting learning opportunities or 
restricting the L2 identity (cf. Dörnyei, 2005). By 
providing learners with an opportunity to acknowl-
edge their actual competency versus their ideal 
competency in terms of past learning experiences, 
a person can become more aware of their potential. 
This is reminiscent of Giddens’ idea of the ‘capable 
individual’ who “not only has a developed self-un-
derstanding, but is able to harmonise present con-
cerns and future projects with a psychological in-
heritance from the past” (Giddens, 1991, p. 180). In 
this way, learners can transform their learning phi-
losophy, their ideals, desires, and perceived needs 
according to the ‘L2 learning experience’, which in-
herently influences the ‘ideal L2 self’.
　In the Japanese context, English is becoming “in-
creasingly perceived as a means to communicate 
with Asian neighbors” (Yashima et al., 2004, p. 125). 
With ASEAN using ELF for regional communica-
tion, the idea of English as a communicative tool is 
opening up opportunities for the NNES to seek 
ownership of the English language and allows 
greater opportunity for them to realize their inter-
national posture. Yet, as illustrated, some students 
continue to show a desire to assimilate with a par-
ticular NES community, stating that they need to 
“master perfect English”, the NES accent or the 
NES fluency. This creates a NES inclusive group: 
the ‘Self/Us’ (those who have ownership of English) 
and the NNES exclusive group: the ‘Other/Them’ 
(the outsiders) (cf. Pennycook, 1998). In this way, the 
NNES is positioned in an inferior position to the 
NES, with the NNES seeking to embody NES 
norms as their ‘ideal L2’. This idea of seeking mem-
bership with an English speaking community is 
reminiscent of Gardner’s original conception of mo-
tivation as being integrative, which consequently 
generates a power imbalance for the use of English 
as a global language.
　In a global community, socio-cultural factors em-
body a wider international context, where students 
recognize and interpret the significance of English 
as global people. Likewise, one’s conceptualized in-
ternational posture is managed in a global sociocul-
tural context, anchored in the fluidity of the micro/
macro spheres in relation to the self. Consequently, 
further investigation into learner achievement and 
satisfaction may reveal which factors better pro-
mote determination and motivation, and whether 
students are able to attain their ‘ideal L2’ under 
present learning conditions.
2　A Global Socio-Cultural Context
　Language lives in a socio-cultural context 
(Ahearn, 2012). For English, this context is inher-
ently globalized. Globalization has created a “new 
society, in which English is shared among many 
groups of nonnative speakers rather than dominat-
ed by the British or Americans” (Warschauer, 2000, 
p. 512). English is now the de facto language in in-
ternational communication and will play a greater 
part in Japanese society in the future. As illustrated 
in most student academic writing responses, a num-
ber of students exhibit ‘international posture’; show-
ing instrumental motivation to achieve in future 
employment or to be a global citizen, which indi-
cates a long-term intrinsic orientation to the study 
of English. As English has become increasingly in-
ternationalized, influenced by an intercultural and a 
socio-cultural context, the conceptualization of mo-
tivation as being either ‘integrative’ or ‘instrumen-
tal’ no longer reflects or captures the nature of to-
day’s globalized sociolinguistic space-time for many 
learners of English (Wadell and Shandor, 2012). Eng-
lish learning in the classroom also occurs as a so-
cio-cultural praxis, each of which epitomizes a 
multi-layered context at a micro/macro level; stu-
dents’ attitudes and motivation also exists as com-
plexity, which is inherently indeterminate, in the 
process of communication.
　The findings in this paper illustrate that learning 
attitudes and motivation are ‘complex’, shaped by 
multiple factors such as the linguistic globalisation 
of English, Japan’s evolving global education policy, 
the need for English as a lingua franca in business 
and for success in examinations such as the TOEIC 
test1. In such a manner, each socio-cultural or polit-
ico-economic domain is in constant negotiation with 
the individual micro contexts, which concurrently 
repositions and transforms the nature of the ‘ideal 
L2’. As illustrated in the analysis of student com-
ments, learning motivation is not stagnant; it is flex-
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ible, variable and dynamic to its social environment. 
Thus, what is required is an approach that explicitly 
recognizes the English teaching environment as 
the very ‘context’ to fully examine and better under-
stand the complexity of the components of the ideal 
L2 as a process of communication. This recognition 
will enable educators to discern emerging factors of 
learners’ motivation in today’s globalized world. 
Thus, the paper concludes the importance of recog-
nizing the complexity of student motivation in each 
specific learning environment, and how it is related 
to governmental policy on education.
Notes　　　　　　　
1　The restricted sample of students, who are composed 
entirely of first year students, is one of the limitations of 
the research. As students of the Department of Global 
Business, learners should perceive a higher need for 
English, particularly as all students are required to take 
content classes in English from their second year. It is 
inappropriate to generalize the findings presented in this 
study across all Japanese universities without the inclusion 
of more quantitative data and a wider analysis of student 
writing.
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